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Focus: Stage 3 (Year 5) unit exploring bushfires, the environment and changing landscapes.	 Duration: 6 x hourly lessons	

Overview of the unit and assessment: 	
In this unit, students learn to critically analyse and respond to texts, including picture books, creative and investigative writing, and artworks. Students 
will explore the themes of the text Fire (French & Whatley, 2014) using activities from drama to consider language and viewpoints. They will develop 
their visual literacy skills through interpreting illustrations and landscape artwork, investigating the ways artists use visual language and artistic 
techniques to convey meaning. Students will produce their own artworks and reflect on the artwork of others. Assessment in this unit is ongoing, 
comprising student contribution to class discussions, teacher’s anecdotal notes, dramatic collaboration and performance, as well as work samples of 
artwork and creative writing. Students will engage in peer assessment. This unit of work is to be delivered alongside a parallel unit focused on Human 
Society and its Environment and Science and Technology outcomes. In the corresponding unit, students investigate natural disasters, our relationship 
with the environment, and the measures that can be taken to minimise the impact of disasters. 	
	
Outcomes: 	
English 	
› EN3-1A communicates effectively for a variety of audiences and purposes using increasingly challenging 
topics, ideas, issues and language forms and features 	
› EN3-2A composes, edits and presents well-structured and coherent texts 	
› EN3-3A uses an integrated range of skills, strategies and knowledge to read, view and comprehend	
› EN3-7C thinks imaginatively, creatively, interpretively and critically about information and ideas and identifies 
connections between texts when responding to and composing texts 	
› EN3-8D identifies and considers how different viewpoints of their world, including aspects of culture, are 
represented in texts 	
	
Creative Arts 	
› VAS3.1 Investigates subject matter in an attempt to represent likenesses of things in the world.	
› VAS3.4 Communicates about the ways in which subject matter is represented in artworks.	
› DRAS3.1 Develops a range of in-depth and sustained roles.	
› DRAS3.4 Responds critically to a range of drama works and performance styles	
	

	
Links to other KLAs: 	
HSIE 	
› ENS3.5 Demonstrates an 
understanding of the 
interconnectedness between Australia 
and global environments and how 
individuals and groups can act in an 
ecologically responsible manner.	
	
Science and Technology	
› ST3-9ES explains rapid change at 
the Earth’s surface caused by natural 
events, using evidence provided by 
advances in technology and scientific 
understanding 	
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Program	
	

Syllabus outcomes	 Learning experiences, resources and assessment	
	
Lesson 1 of 6: Drama 
and literacy	
	
› EN3-1A communicates 
effectively for a variety of 
audiences and purposes 
using increasingly 
challenging topics, ideas, 
issues and language forms 
and features 	
	
› EN3-7C thinks 
imaginatively, creatively, 
interpretively and critically 
about information and ideas 
and identifies connections 
between texts when 
responding to and 
composing texts 	
	
› DRAS3.1 Develops a range 
of in-depth and sustained 
roles.	

	
Learning experiences:	

● Orientation to the text Fire using ‘I see, I think, I wonder’ Visible Thinking routine, focusing on the double page 
spread on pages 11 and 12 (included at appendix 1), followed by class reading of text. 	

● Class brainstorm book themes: natural disasters in Australia; the impact of bushfire on wildlife, landscapes and 
communities; loss and grief; regeneration, the courage of firefighters and volunteers. 	

● Drama warm-up – cross the circle. Students stand in a circle and teacher numbers around the circle (1, 2, 3). Each 
number is assigned a different condition to act out as students cross the circle, i.e. walking on the moon, being on 
roller skates, walking with crutches. Move towards abstract representations. Explore elements: water, fire, wind.	

● Students work in small groups to select an excerpt from the text to represent in a freeze frame, from:	
o Pg. 3: ‘One small spark brought fire awake, Winding like a small black snake’	
o Pg. 6: ‘Trees licked by tongues of fire, Flames are laughing, higher, higher’ 	
o Pg. 15-16: ‘Fire trucks, a barricade, Arched hoses of the fire brigade. Holding the red monster back’.	
o Pg. 25-26: ‘As dry air thickens into rain. Earth’s green children have come back, Peering from the world of 

black’.	
● Students create three layers in their freeze frame: the silent scene, the addition of one movement, and the addition of 

sound. Each group performs their sequence while classmates match with the text. Encourage use of drama 
metalanguage in discussion (dramatic tension, contrast, space, focus, and mood).	

● Students think-pair-share: what cues did your group use in the text when constructing your frames? How did you 
interpret the language?	

	
Resources: Scanned copy for IWB of French, J. & Whatley, B. (2014). Fire. Sydney: Scholastic Australia.	
Evidence of learning: Observation of discussion, engagement in drama activities, photos of freeze-frames.	

	
Lesson 2 of 6: Creative 
Writing	
	
› EN3-2A composes, edits 

	
Learning experiences:	

● Read through Fire again. Ask students to note at least two things they notice about the language that builds imagery. 
Provide copies on each desk for think-pair-share discussion. 	

● Students contribute to a mindmap on text features on IWB: 	
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and presents well-structured 
and coherent texts 	
	
› EN3-3A uses an integrated 
range of skills, strategies and 
knowledge to read, view and 
comprehend	
	
› EN3-7C thinks 
imaginatively, creatively, 
interpretively and critically 
about information and ideas 
and identifies connections 
between texts when 
responding to and 
composing texts 	

o Discuss and encourage us of metalanguage: rhyming (pain/rain, back/black), alliteration (‘a baked blue sky’, 
‘leaves lay limp’), personification (‘flames snickered’, ‘tongues of fire’), metaphor (‘winding like a small black 
snake’).	

● Writing warm-up: students close their eyes and imagine a landscape that is special to them (i.e. holiday house, 
parkland near their house). What time of day is it? What does it smell like? What can you hear? Why is it special? 
Get them to write down words that come to mind.	

● Students write about their place in literacy journals, using the sentence starter – “I’ll never forget the place where…”. 
Students can create a fictional story or write about their experiences, but should focus on descriptive language 
features and imagery. 	

● Students share their writing with a partner and select one sentence in each piece of writing that provides an 
evocative description of place. Students write the sentence on a post-it note, leaving it in their journals. 	

	
Resources: Copies of Fire, literacy journals	
Evidence of learning: Observation of discussion, literacy journals (descriptive sentence and creative writing)	
	

	
Lesson 3 of 6: Visual 
Arts	
	
› EN3-1A communicates 
effectively for a variety of 
audiences and purposes 
using increasingly 
challenging topics, ideas, 
issues and language forms 
and features 	
	
› EN3-7C thinks 
imaginatively, creatively, 
interpretively and critically 
about information and ideas 
and identifies connections 
between texts when 

	
Learning experiences:	

● As a class, analyse ‘Fire Haze at Gerringong’ by Lloyd Rees using art appreciation cards (samples of cards at 
appendix 2). 	

● Students work in small groups, using the cards to analyse different landscape artworks from resource list. Provide 
students with graphic organisers in A3 size and pens to record analysis.	

● Have each group report back with their analysis of the landscape with reference to the cards.	
	
Resources:	
● Art appreciation cards x 6 	
● Boyd, A. (1948-9). Midday, The Wimmera [Painting]. Art Gallery NSW, Sydney. Retrieved from link 	
● Done, K. (1994). Sydney hot afternoon 1994 [print]. Grafton Regional Gallery, NSW. Retrieved from link 	
● Drysdale, R. (1949). Road with Rocks [Painting]. Art Gallery NSW, Sydney. Retrieved from link	
● Preston, M. (1961). Rocks in Roper River [stencil print]. National Gallery of Australia, Canberra. Retrieved from link	
● Rees, L. (1961). Spring at Lane Cove [Painting]. Art Gallery NSW, Sydney. Retrieved from link	
● Rees, L. (1980). Fire Haze at Gerringong [Painting]. Art Gallery NSW, Sydney. Retrieved from link	
● Streeton, A. (1889). Golden Summer Eaglemont [painting]. National Gallery of Australia, Canberra. Retrieved from link	
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responding to and 
composing texts 	
	
› VAS3.4 Communicates 
about the ways in which 
subject matter is represented 
in artworks.	

	
Evidence of learning: Observation of discussion, contribution to group reporting, graphic organisers.	
	

	
Lesson 4 of 6: Visual 
Arts and literacy	
	
› EN3-2A composes, edits 
and presents well-structured 
and coherent texts 	
	
› EN3-3A uses an integrated 
range of skills, strategies and 
knowledge to read, view and 
comprehend	
	
› VAS3.1 Investigates 
subject matter in an attempt 
to represent likenesses of 
things in the world.	
	
› VAS3.4 Communicates 
about the ways in which 
subject matter is represented 
in artworks.	

	
Learning experiences:	

● Students investigate the picture book Flood as an earlier collaboration between Jackie French and Bruce Whatley. 
Students work in groups of 2-3 to analyse the double page spread on pages 1 and 2 (at appendix 1) using the 
graphic organiser template used in previous lesson (focused on form, content, process, mood, context). 	

● As a whole class, compare this to pages 13 and 14 in Fire. How has Bruce Whatley used watercolours in a different 
way? Why has he done this? 	

● Get students to retrieve their post-it note sentences from literacy journals. Provide scrap paper for students to jot 
down initial ideas for their landscape and to practice watercolour techniques as you step them through: 	

o How to do a flat colour wash	
o How to charge colours and do a graded wash	
o Using salt effect, water drops, paint splatter and sponges or tissues.	

● Students experiment with scrap paper, pencils and watercolours. When ready, students paint background wash. 	
	
Resources: Literacy journals, graphic organisers, watercolours x 10, scrap paper	
	
Evidence of learning: Observation of discussion, graphic organisers	

	
Lesson 5 of 6: Visual 
Arts and literacy	
	

	
Learning experiences:	

● Recap previous lesson using video - ’13 Watercolour Techniques’ (10:41) to reinforce learning. 	
● Students turn-and-talk to discuss ideas and techniques they would like to use. Emphasise they do not have to stick 
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› EN3-3A uses an integrated 
range of skills, strategies and 
knowledge to read, view and 
comprehend	
	
› VAS3.1 Investigates 
subject matter in an attempt 
to represent likenesses of 
things in the world.	
	
› VAS3.4 Communicates 
about the ways in which 
subject matter is represented 
in artworks.	

to watercolours but can combine with drawing if they feel it suits their landscape. Students complete artworks.	
● Utilise 15 minutes later in the week to review artworks. Pin paintings in a gallery around the class with the related 

post-it note beside each artwork. Hand out feedback slips and have students write a critical appraisal for 2 artworks 
focusing on form, content, process and mood (definitions on IWB), and how these link to their descriptive sentence. 	

	
Resources: Mr Otter Art Studio. (2014). 13 Watercolour Techniques [Video]. Youtube. Retrieved from 
https://www.youtube.com/watch?v=K-KYHJriivw, watercolours x 10, post-it notes, 300gsm paper x 26	
	
Evidence of learning: Artworks, peer assessment	
	
	

	
Lesson 6 of 6: Drama 
and creative writing	
	
› EN3-7C thinks 
imaginatively, creatively, 
interpretively and critically 
about information and ideas 
and identifies connections 
between texts when 
responding to and 
composing texts	
	
› EN3-8D identifies and 
considers how different 
viewpoints of their world, 
including aspects of culture, 
are represented in texts 	
 	
› DRAS3.1 Develops a range 

	
Learning experiences:	

● Drama warm up: students play the Adverb Game – one person leaves the room while the group chooses an adverb 
i.e. ecstatically, sleepily, morosely. Person returns and stands in the center of the circle. Person asks the group to 
mime an activity in the style of the adverb, for example, driving a car, and must guess the adverb. Complete the 
exercise on a ‘low’ emotion.	

● Students investigate excerpts from the newspaper article ‘Five years on, Clonbinane survivors recall Black Saturday 
bushfires’, which includes testimonies from the Black Saturday bushfires in Victoria. 	

● Students write down one thought they would have had if they had experienced the bushfire evacuation. Students 
create a dream sequence.	

● Students write a short letter to a friend or family member outlining how they felt during and after the evacuation 
experience. Students place letters on the floor and move around the room reading other letters. After a few minutes, 
using the letter students are currently reading, get them to underline one line that is interesting, descriptive or 
meaningful. Share each line and as a class jointly order and construct a poetic text reflecting on the experience of 
bushfire and regeneration. Collect the letters as assessment.	

● Complete the lesson with a debrief session in a circle. Discuss: how did the dream sequence make you feel? Were 
there any whispers that stood out to you? What elements of the poem did you like and why? How do the testimonies 
tie in or contrast with the text Fire? 	
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of in-depth and sustained 
roles.	
	
	

Resources: Loose leaf paper, Green, S. (2014, Feb. 7). Five years on, Clonbinane survivors recall Black Saturday 
bushfires. The Age. 	
	
Evidence of learning: Observation of engagement in drama, written work	
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Appendix	1:	Double	page	spreads	from	Fire	and	Flood	
	

	
Fire	–	pages	11	and	12	(lesson	1)	 	 	 	 	 	
	
		

Flood	–	pages	1	and	2	(lesson	4)	 		
	 	 	 			 	 	 	 	 	 Fire	–	pages	13	and	14	(lesson	4)	 	
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Form	
	

This involves looking at the elements of the 
artwork – shape, colour, lines, mass.	

	
What colours does the artist use?	

Why? How is colour used?	
What kind of shapes or forms can you find?	

What textures can you see?	
How do they use shapes to represent things?	
	

	
Context	

	
This refers to how the artwork links to the time, 

place, culture and society when it was 
produced.	

	
When was it made?	

Where?	
Who made it?	

What does it tell us about the time/place it was 
made?	

How does it relate to other subjects such as 
science or geography?	

	

	
Mood	

	
How the artist built an atmosphere or 

feeling.	
	

How does it make you feel?	
Does the colour influence your mood?	

Are things clear or blurry?	

	
Content	

	
The subject of an artwork.	

	
What is it about?	

What is happening?	
Is it a portrait/landscape?	
Is it realistic or abstract?	

What does the artist call the work?	
Does the title change the way you interpret it?	

Have any parts been exaggerated? Why?	
What does the work communicate to you?	

	

	
Process	

	
How the work was made and what techniques 

were used.	
	

What sort of materials and tools do you think 
were used?	

What evidence do you have?	
	

	
	
Adapted from BBC. (2014). Art and Design: 
Analysing an artist’s work. GCSE Bitesize. 
London: BBC. Retrieved from 
http://www.bbc.co.uk/schools/gcsebitesize/art/pr
acticalities/analysingartistwork1.shtml 	
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